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Introductory Overview:

Classroom Management is the method through which teachers implement their philosophy of education. Therefore, if I believe a particular philosophy, I had better find a way to implement that philosophy. A Classroom Management Plan is a roadmap which outlines methods to accomplish the various tasks and routines necessary to keep the class focused while ensuring learning. After examining different management theories and discussing practical management techniques I have observed in various classroom environments, I will enumerate elements I propose to implement in my Classroom Management Plan–my philosophy of education, accomplishment of routine tasks, lecture, discipline, and evaluations.
Classroom Management Theories:

When investigating various theories of classroom management, I found this:

Teachers do not generally want to give control to their students. Teachers are instructed that the mark of a good teacher is that the teacher is in control of the class. (Taylor, 1987) The amount of control that teachers have in the class is often seen by the administration as a measurement of the quality of a teacher. Administrators are usually happy if a teacher never sends a student to the office and interpret this as proof that the teacher is in control and must be doing a good job (Edwards, 1994).
(Van Tassel, 2001)
1.
Assertive Discipline:
Assertive discipline revolves around students accepting the consequences for their actions and incorporates reinforcement of appropriate behavior and punishment for inappropriate behavior. (Render, Padilla, and Krank, 1989, p. 609).
So, what is the big deal? Sounds like nothing new. A primary criticism has been excessive control which could contribute to “at risk” conditions for school children.
2.
Control Theory:
William Glasser proposed in his Control Theory that there are four  basic human needs-love, control, freedom, and fun. According to Glasser, teachers are responsible for teaching students to choose appropriate behavior. "The teacher's task is to help students make good choices by making clear the connection between student behavior and its consequences" (Emmer, 1986, p. 7).
Incorporated with Control Theory is Glasser’s Reality Therapy which uses a series of steps to help children understand the choices they are making. The most important aspect is where the student, not the teacher, identifies the consequences of their choices. Implementation of this therapy requires the student to create a plan for eliminating inappropriate behavior (Edwards, 1993).
Criticisms of Control Theory and Reality Therapy are the amount of training and classroom time it takes to implement these programs.
3.
Behaviorism:
Behaviorism is a prominent branch of psychology. Propagated by B. F. Skinner, Behavior Modification is a process through which students may be molded to conform by use of standard punishments and rewards. Proponents claim offering a reward for appropriate behavior and punishment for inappropriate behavior can increase the likelihood that one specific appropriate behavior will increase and increase the likelihood that another specific inappropriate behavior will not be repeated (Skinner, 1976). 

My criticism is that Behaviorism does not take into account a human being’s ability to choose.

4.
The Kay Model:
The Kay Model focuses on a student’s internal standards, believing children can learn to be self-governing and responsible for their own actions. Kay states students are intrinsically motivated to behave properly if they are taught how to do it (Kay & Kay, 1994).
Kay’s Model addresses the truth about the human condition. As Sartre states, we are condemned to be free.
5.
The Jones Model:
The Jones Model accentuates the physical presence of the teacher, stating that children need to be controlled and that teachers can achieve this control through body language, administration, and parental support. Close proximity to students, intimidation, and focusing on students’ specific behaviors are techniques which should stop students from misbehaving (Edwards, 1993).

This is a “Duh!” observation.

Observed Practical Management Techniques:
During the course of my classroom observations I have had the opportunity to observe a variety of teaching styles and a multitude of management techniques. Here I choose to discuss some techniques which work and which I could include as I continue to reevaluate and revise my Classroom Management Plan:
1.
Preparation:

Most teachers have preparation time planned into their day. However, I have observed that administrative functions, meetings, and teacher socialization invariably have precedence. Classroom preparation elements I have observed are:
· Required assignments and quiz dates posted on the board.
· Acquisition of materials.
· Scoring tests and assignments.
Note: Use your preparation time to prepare for class. This might seem a statement of the obvious; however, I have observed prep time used for running to Hardies, napping, searching the Web for basketball scores, and other non-instructional purposes. Going to Hardies might be good for your attitude, but having students wait during class for you to acquire a television to show a video is not good time management.
2.
Attendance:
In many schools, attendance is taken each period and posted at the door for collection. Therefore, attendance is evidently a priority. The easiest method I have observed is to require students to sit in the same seat everyday, tracking attendance from a seating chart.
3.
Lecture:

Lecture in and of itself is inherently boring. Even incorporating storytelling or guided note-taking does little to alleviate tedium. How many students look forward to their history class because they know they can nap during the lecture? Incorporation of video, electronic presentations, and group work can breakup the tedium of lecture as the primary means of information delivery.
4.
Group work: 
Students work better in groups of their own design. However, students with abilities should be encouraged to work with students with lesser abilities. Should there be a large group project, students should be organized according to principles of group management, assigning specific responsibilities.
5.
Homework and projects: 
Few teachers assign homework. One of the problems is a lack of textbooks. In many instances, there is only a set of classroom textbooks; as books cost money. Therefore, assignment of work to be accomplished outside of the classroom should include research and individual projects which provide an opportunity for displaying individual talents and incorporating multiple intelligences.
6.
Discipline: 

I have not seen many incidents of indiscipline. My observations have confirmed my previous assumption that teachers who practice good classroom management have fewer incidents of indiscipline. Most of the classrooms in which I have had the opportunity to observe have incorporated multi-modal, multimedia presentations and group work which draw students into participation. Students who participate are not discipline problems. 
On at least one occasion, a student who was unable to control himself was required to leave the class, losing the points available for that day. However, the student returned the next day with an appropriate attitude; and all was forgiven. In truth, good teachers have less discipline problems. And, this is one of my ambitions.
7.
Assessment:

I have observed many different types of assessment. Some teachers divide assessment of activities into testing, writing, and participation. The usual method used to quantify achievement is through assignment of points. However, strikingly absent has been written expectations. Whether in the form of a paragraph or rubric, few teachers do more than discuss expectations, having to reiterate again and again their expectations. Publishing a rubric at the time of assigning a project should eliminate superfluous discussion. 
My Classroom Management Plan
My philosophy of education:

My philosophy of education results from a combination of my personal beliefs and observations I have made in real-life classroom environments. I believe curriculum should be student centered, tailored as much as possible to the individual student's abilities. Definite parts of the curriculum must be attained for successful completion of a public education and to accomplish our ultimate goal of developing young people who can be successful in the real world. These "nuts and bolts" are the minimum standard. However, most students are capable of more and should be encouraged. Additionally, students whose natural curiosity might lead them to pursue their studies even further require extra challenges.

When I began my pursuit of a degree in earnest, one of my first classes was World Regional Geography. I was struck by the instructor's application of educational philosophy where he stated that the purpose of higher education is to learn to think critically and communicate effectively, period. He taught me learning is universal and a student's strategies and abilities transcend interdisciplinary boundaries. Therefore, encouraging success in my classroom necessarily encourages success in other academic endeavors and, hopefully, throughout the student's life. By employing multi-modal teaching strategies and ensuring multi-tiered learning through individual, small group, and class-wide application of the curriculum, students of all abilities can enjoy the learning experience together.

Classroom management:
1.
Preparation:

Like the Scouts say, “Be prepared.” As many of us suffer from information overload, I choose to focus on a limited number of topics to ensure learning. Unique to my classroom will be a list of daily requirements posted prominently, including required materials and a list of themes for discussion. Elements will include review, enumeration of new topics, and a bridge to the next class period.
Teaching units should be theme oriented. Preparation of units and lesson plans will include establishment of a baseline of knowledge, scaffolding to concept development.
2.
Attendance: 
Attendance will be taken from a seating chart. This chart will be in a folder, conspicuously placed in the center of the desk, with materials for my next day’s lesson in the event I am not present the next day. However, I have come to be a fan of student participation through completion of index cards. The card serves as a vehicle through which students can address individual questions or provide personal insights. If immediate posting of attendance is not required, I would prefer to use the index card method.
3.
Lecture:

Someone once told me a long time ago that good history is about telling stories. Who cares for names, dates, and places? Students memorize minutiae in the name of history only to regurgitate it for an examination, never to be recalled. But, tell a good story; and the period, the characters, the sequence of events, and the reasons why come alive in the telling–droll facts become interesting anecdotes. And, the story might possibly become a story that someone else would want to tell again. Thus, history lives in telling and retelling. And, I love to tell stories.

I believe students of all abilities can process up to three topics per class period. Inherent to understanding each topic is the student’s need to be able to relate new information to what they already know. Addressing “Why is this important to me?” is my fist concern. Without relating why, learning may not necessarily happen. Required “nuts and bolts” for each topic are:
· A general timeframe

· What is this topic about?

· What was the cause? What was the effect?

· Why is this important to me?

Included as Appendix A is a chart which can be duplicated by each student on which the “nuts and bolts” of the lecture can be tracked. Maintenance of a daily chart eliminates the necessity of copying and organizing notes, providing an organizational strategy for all learners.
4.
Group work:

As I believe students learn better from each other as opposed to lecture, peer teaching will be encouraged. Hopefully, students with abilities will volunteer to work with students who have lesser abilities. I welcome the appearance of indiscipline as students interact during class in lieu of over-structured, pedantic lecture. Small group work, combining students of varied levels of abilities, provides the opportunity for additional peer teaching, promoting a synergy of talents and the development of ideas and understanding.
5.
Homework and projects: Homework? Not really. Projects? Yes!

The purpose of assessment is to ensure learning. By its structure, the classroom environment necessarily restricts creativity and incorporation of multiple intelligences; therefore, students’ work outside of class on projects will be required. Utilization of time in class–where I am available for individual consultation–during which students work on assignments and/or worksheets should eliminate the need for most homework.
6.
Discipline:
As my observations have confirmed, teachers who have good classroom management have fewer incidents of indiscipline. And, this is my intent. In truth, I will develop my discipline plan to fit the parameters set by my building administrator. However, there are a few constants I am able to address at this time:
· Students who are actively involved are not discipline problems.
· Sometimes students’ concerns are more important than the lecture. I observed a wonderful teacher address the Columbine Massacre the day after the event in lieu of lecture. There was no greater need that day.
7. Assessment: 
The purpose of assessment is to ensure learning is taking place. Assessment should include incorporation of multiple intelligences, and each activity should be assigned in advance with an attached rubric which specifies expectations. Each teaching unit should include the following:
· Readings for further understanding
· A group exercise
· An individual project
· Testing which includes one quiz and one essay
· An opportunity for extra credit

Note: As most schools require the use of grades to quantify achievement, a grading plan is required. Grading should be cumulative over the entire grading period. If a student has a concern for their grade, there should be opportunities for extra credit.

Summary:

As I approach the culmination of my participation in the Teacher Education Program, I recognize that I have acquired many prerequisite skills which I have employed in my Classroom Management Plan. From examination of philosophies and development of my own philosophy of education, through examination and observation of real-life applications of different theories of classroom management, to development of my own Classroom Management Plan, my learning has been facilitated by curriculum focused on my development as a teacher. My “Ah, Ha!” experience has been realizing that I actually understand what I am doing.
I have included elements in my Classroom Management Plan which correlate to my Existentialist/Constructionist philosophy of Education and focus on delivery of information and development of values. The methods I choose to implement are not traditional; but, neither am I. What would you have expected from a truly nontraditional student but a nontraditional approach? As Caesar says, “Alea iacta est”; The die is cast.
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Appendix A: Lecture Organization
	Information Organization Chart

	Topic 1:

	Topic 2:
	Topic 3:

	When did this happen?


	When did this happen?


	When did this happen?



	What is this topic about?


	What is this topic about?


	What is this topic about?



	Cause(s)

Effect(s)


	Cause(s)

Effect(s)


	Cause(s)

Effect(s)



	*Why is this important to me?


	*Why is this important to me?
	*Why is this important to me?


*Only the individual student can answer this question.
