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The Great Hunger and the Irish Immigration Experience in Iowa
Unit Organization
Background and Rationale:

The purpose of this unit is to organize research and texts on the topic of Famine Irish immigration to Iowa, investigating the impact of these immigrants on Iowa's development. This unit is designed for American Studies grades ten to twelve, complete with resources and activities. This could be used at the beginning of the semester as a introduction to the post Civil War or Enlightenment periods. I envision delivering this unit of instruction in a moderately diverse, middle-class, urban high school of moderate size similar to any high school in the Davenport School District.

I developed this unit as a vehicle through which I can apply critical thinking and effectively communicate historical concepts. I am sharing this unit in the hope that other potential educators will discover a passion for immigration history, subsequently sharing that passion with their students.

Objectives:
The objectives of this unit are to:
· Encourage students' curiosity about the immigrant experience
· Develop students' awareness of the contributions of immigrants to American society
· Help students explore our American history of tolerance juxtaposed to Nativism
· Expand students' vocabulary of immigration terminology
· Help students relate to the concept of the American Dream
Teaching Strategy:

As I believe history is about telling stories and good history is about telling good stories, this unit tells the story of the Mullin-Reagan family, their migration from Ireland, and their immigrant experiences in Iowa. My teaching strategy is to introduce each historical topic through the telling of individual segments of the Mullin-Reagan family story. Each segment is posted as an individual unit, including references, teaching points, projects, and readings.
Brief Outline of Lessons
Unit 1: Introduction of the Topic

This unit is an examination of Famine Irish migration to Iowa as seen through the lives of Irish immigrants to Southwestern Iowa and Davenport, their experiences and their lives as Iowans.

Why study immigration history? By examining their immigrant roots, students could became enthusiastic learners, as this type of history is about them. 

Why study Famine Irish immigration? Focusing specifically on the Irish allows you to narrow the scope of an investigation of the impact of immigration on our society within a manageable unit. And, there is a wealth of information on Irish immigration to America.
Teaching points:
1.
Causes of migration (the four Cs):

a.
Circular migration–a pull factor involving migration to a destination and return to the native land

b.
Chain migration–a pull factor involving following previous migration streams

c.
Coerced migration–push factor causing involuntary relocation (famine, slave trade.) The question is not whether to go but where to go.

d.
Career migration–a pull factor as a choice for a better life
2.
Irish history prior to the famine:

a.
Early Irish history

b.
Anglo/Norman invasion; the Pale

c.
Irish circular migration


1.
England and the European Continent


2.
America (post 1815)
Associated projects: Map exercise on major migration routes; BKI: self-assessment; discussion of individual project
Readings: Reading #1; Immigrants. The Goldfinch. (This below level reading is available as needed.)
Unit 2: Dennis Mullin and a Story of Family Migration to Southwest Iowa

In 1845, famine hit south-eastern Ireland, spreading throughout the country in subsequent waves in 1846 and 1848, and 1.5 million Irish died from a combination of famine and disease including many members of the Mullin-Reagan Family.

Teaching points:
1.
Poor records:

a.
The Church was proscribed from compiling records prior to passage of the Catholic Emancipation Act of 1829 

b.
Civil records were not kept in Ireland until 1864
2.
Causes of the Great Famine (1845-1849):

a.
Increased population

b.
Dependence of potatoes as the dietary staple

c.
Accidental introduction of the blight (1845)

d.
Britain's cavalier response


1.
Failure to address the problem initially


2.
Poor laws

e.
Recurrences of famine (1846 & 1848)
3.
Results:

a.
1.5 million died from starvation or disease

b.
Evictions led survivors to ports of embarkation

c.
1.5 million migrated mostly to America
4.
Family migration: most families migrated as family units

a.
Migration in stages


1.
The vast majority of Famine Irish settled in the vicinity of their port of debarkation


2.
Transportation networks

b.
What they found in Iowa


1.
The land


2.
Lonesome vs. lonely; nontraditional networks
Associated projects: Discussion of culpability; graphic organizer; word matching
Readings: Reading #2 
Unit 3: Topic Discussion

Teaching points: Other migrant experiences

Associated projects: DR-TA: "The Proposal"; vocabulary exercise

Readings: In-class production of "The Proposal" (a play)
Unit 4: Famine Ships and Escape from Ireland

Teaching points:
1.
Individual migration
2.
The famine ships:

a.
coffin ships

b.
love boats
3.
Networks:

a.
Previous Irish immigrants

b.
The Catholic Church

c.
Social organizations
Associated projects: Historical journals (modified version of project from Fortman, N. in bibliography), Study guide
Readings: Reading #3; The Lament of the Irish Emigrant (poem)

Unit 5: The Irish and Building the West
Teaching points: 
1.
Iowa in 1860 and building the West:
a.
Railroads change the mental geography
b.
Land and the Promise of the American Dream
2.
Adaptation:
a.
Irish as a gregarious people
b.
Ill-prepared and ill-furnished for success as farmers in America
3.
Farming:
a.
Subject to acts of nature
b.
Prices for commodities
c.
Credit, loans, and debt
Associated projects: QARS: Reading #4
Readings: Reading #4
Unit 6: Topic Discussion

Teaching points: Discussion of The American Dream
Associated projects: Reflective Discussion: the American Dream; vocabulary exercise

Readings: "Historical Jottings" (essay)
Unit 7: Irish Immigrant Urbanization

Teaching points: 
1.
Famine Irish are the precursors of urban America
a.
established precedents
b.
established patterns
2.
River City USA:
a.
Networks:

1.
The Catholic Church

2.
Work

3.
Family

4.
Social Organizations; the Ancient Order of Hibernians
3.
Upward mobility:
a.
Geographic; homes
b.
Social; political involvement in the Democratic Party
c.
Economic; jobs

1.
Bridget the domestic

2.
Patrick the civil servant

Associated projects: Reciprocal teaching through individual presentations
Readings: Reading #5
Unit 8: The American Melting Pot

Teaching points:

1.
Americanization:
2.
Nativism:
a.
Anti-catholic
b.
Anti-immigrant
Associated projects: KWL: Melting Pot; discussion of Nativism; continuation of individual projects
Readings: Reading #6
Unit 9: Conclusion

Teaching points: 
1.
Why study immigration history? By examining their immigrant roots, students could become enthusiastic learners, as this type of history is about them.
2.
What would I want history students to learn from this teaching unit? If nothing else, I would want the student to understand that this nation was built by the sweat and toil of untold millions of immigrants from most nations of the world; the Irish are merely one single example. And, the contributions of immigrants continue to add to, not take away from, the greatness of this nation.

3.
What do you think? Students will apply critical thinking to develop their own opinion about the Famine Irish immigration experience, expressing their opinion through a written essay.
Associated Projects: Essay; discussion on what they have learned; vocabulary exercise; exit assessment

My Response:
What I have learned from this project is the Mullin-Reagan family were survivors. Faced with famine and loss of family, they managed to find a way to a port of embarkation, survive the passage to America, and reestablish their Irish identity in America. Despite being ill-prepared and ill-furnished for life in the American West, Famine Irish pursued the American Dream. Moving beyond their port of debarkation, some Famine Irish continued their migration, establishing themselves in Iowa. Their history is our history.

The ultimate goal of this unit is to challenge students to identify and appreciate the contributions immigrants have made and how these contributions have affected the student's lives.
Individual Project
The individual project is intended as a vehicle through which students can communicate effectively what they have learned from this unit. Students should be encouraged to develop applicable, multi-modal projects–physical or electronic presentations, original music, plays, oral recitations, original works of art. Utilizing copies of original documents, written accounts, and their own oral histories (stories), there is a wealth of information from which to start. Acknowledging that much of this information might not be accurate, the purpose of the individual project is not a factual history but an appreciation for the process of creating a history. Should any student not have access to his/her own family's documents, encouragement to develop a plausible, fictionalized migration history is appropriate. And lastly, the project should be fun.
Readings: Independent study is another option for the individual project. Readings (at level) and subsequent reports (oral or written) on these readings can develop further understanding and appreciation of the topics discussed.

Teaching Strategy Table
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Unit 1: Introduction
Lesson 1

L: Causes of Migration

Ex: Map Exercise

V: "Out of Ireland"
	
Lesson 2
(S: BKI)
L: Irish History
D: Individual Project
Ex: Self-assessment
R: Reading #1
V: "Out of Ireland"
	Unit 2: Migration
Lesson 3
(S: Graphic Organizer)
L: Causes of Famine
D: Culpability


V: "Out of Ireland"
	
Lesson 4
(S: Word Matching)
L: Migration to Iowa

Ex: Vocabulary
R: Reading #2
V: "Out of Ireland"
	Unit 3: Discussion
Lesson 5
(S: DR-TA)
D: Other Migrants
Ex: Vocabulary
R: "The Proposal"
V: "Out of Ireland"

	Unit 4: Famine Ships
Lesson 6
(S: Historical Journal)

L: Famine Ships

W: Historical Journal
R: "Lament"
V: "Out of Ireland"
	
Lesson 7
(S: Study Guide)

L: Networks

W: Historical Journal
R: Reading #3
V: "Out of Ireland"
	Unit 5: American West
Lesson 8

L: Iowa in 1860
D: Ill-prepared Irish 
W: Historical Journal

V: "Out of Ireland"
	
Lesson 9
(S: QARS)

L: Nature of Farming
W: Historical Journal
R: Reading #4
V: "Out of Ireland"
	Unit 6: Discussion
Lesson 10
(S: Reflective Discussion)
D: American Dream
Ex: Vocabulary
W: Turn in Journal
R: "Historical Jottings"
Ex: Video Essay

	Unit 7: Urbanization
Lesson 11
S: (Reciprocal Teach)

L: Urban America

R: Reading #5
Individual Projects
	
Lesson 12 

L: River City, USA
D: Upward Mobility

Individual Projects
	Unit 8: Melting Pot
Lesson 13
(S: KWL)


L: Americanization
D: Nativism
R: Reading #6
Individual Projects
	Unit 9: Conclusion
Lesson 14


Ex: Essay

Individual Projects
	
Lesson 15


D: What I learned
Ex: Vocabulary
Ex: Exit Assessment
Individual Projects




S=Teaching Strategy; L=Lecture; D=Discussion; Ex=Exercise; R=Reading; W=Writing; V=Video

Unit Taxonomy Table
	The Knowledge Dimension
	The Cognitive Process Dimension

	
	1.
Remember
	2.
Understand
	3.
Apply
	4.
Analyze
	5.
Evaluate
	6.
Create

	A.
Factual
Knowledge
	Vocabulary
Readings
Poem/Play
Video
	

Lecture
	
Project
	Essays

Hist. Journal
	


	



	B.
Conceptual
Knowledge
	Map Exercise

Journal
Project
	
Lecture


	



	



	



	




	C.
Procedural
Knowledge
	
	Map Exercise
Hist. Journal
	

	

	

	


	D.
Meta-
Cognitive
Knowledge
	
	
	Discussion
	
Self-assessment
	

	


Unit Rubric

1.
Writing: Essay






100 pt

2.
Speaking: Vocabulary





100 pt

3.
Participation:


a.
Map exercise





25 pt


b.
Video essay (if time permits)



25 pt


c.
Personal assessment



       25/25 pt

4.
Creativity: Individual projects


          100 pt








         400 pt
Unit 1: Introduction of the Topic
Lesson #1: Causes of Migration
Background and Rationale: This lesson is the introduction to a unit which examines coerced Irish migration to Iowa as seen through the lives of Famine Irish immigrants, their experiences and their lives as Iowans. This unit is designed for use in the first semester of an advanced placement, 50 minute, American Studies class. Students should be 10th through 12th Grade, having completed American Studies survey requirements.

Why study immigration history? By examining their immigrant roots, students could became enthusiastic learners, as this type of history is about them. Why study Irish famine immigration? Focusing specifically on the Irish allows you to narrow the scope of an investigation of the impact of immigration on our society within a manageable unit. And, there is a wealth of information on Irish immigration to America.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Identify and discuss the causes of migration

· Locate migration streams on a map

Teaching strategies:

· Vocabulary-building
–vocabulary terms are defined during the lecture
–vocabulary terms, introduced in each lesson, will be tested in a vocabulary quiz later in the unit

· Guided note taking

· Guided reading

· Applying migration concepts to a map

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Guided reading of Reading #1 (Background building where vocabulary terms are highlighted)
Minutes 15 through 20:
Lecture: The causes of migration (the four Cs) (including guided note-taking)
Minutes 20 through 25:
Arrangement into small groups; map introduction

Minutes 25 through 30:
Lecture: Migration streams (including guided note-taking)

Minutes 30 through 35:
Group map exercise (guided, in-class small group activity)

Minutes 35 to 40:
Map exercise discussion
Minutes 40 through 45:
Discussion of unit requirements

Minutes 45 through 50:
Conclusion
Evaluation: 

Content Reading strategy:  Students appropriate use of vocabulary terms during discussion

How will I know this is working?


a) Students are enthusiastic

b) Questions and response

c) Completion of map exercise
Associated projects: map depiction of migration streams
Additional Readings: excerpts from Coming to America (above level); Immigrants. The Goldfinch. (below level)
Map #1: Atlantic Ocean Migration Streams 
[image: image1.png]



Map #2: Pacific Ocean Migration Streams
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Lesson #2: Pre-famine Irish History
Background and Rationale: This lesson is the second in a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having learned the causes of migration and plotted migration streams to America on a map, students learn the history of Irish migration from 1000 BCE, emphasizing conditions which precipitated the Great Famine.

Why study Irish migration history? The Irish as a people migrated from their home in the Steppes of Southwest Asia, across Europe to Breton, and then Ireland. Migration is part of being Irish.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Learn the history of Irish migration

· Plot Irish circular migration streams on their map

· Assess prior knowledge/topic interest
Teaching strategies:

· Vocabulary building (vocabulary terms are defined during the lecture)

· Guided note taking

· Guided reading

· Applying migration concepts to a map

· knowledge/perception inventory
–used to assess general pre-instruction level of knowledge about the topic
–open-ended questions used to indicate topic interest and perceptions of immigrants
–a post-instruction inventory will be conducted to assess potential changes in attitudes about immigrants and immigration policy

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Guided Reading #1: Introduction
Minutes 15 through 20:
Lecture: Early Irish migration history (including guided note-taking)
Minutes 20 through 25:
Lecture: Anglo/Norman invasion and the Pale (including guided note-taking)
Minutes 25 through 30:
Lecture: Irish circular migration (including guided note-taking)

Minutes 30 through 35:
Map exercise (guided, in-class activity) using the maps from the previous lesson

Minutes 35 to 40:
Knowledge/perception Inventory
Minutes 40 through 45:
Answers to and guided discussion of inventory

Minutes 45 through 50:
Conclusion/discussion of Individual Project
Evaluation: 

Assessment strategy: background knowledge/perception inventory

How will I know this is working?


a) Students have questions about the previous lesson

b) Questions and response

c) Completion of knowledge/perception inventory
Associated projects: map depiction of circular migration streams; background knowledge inventory
Additional Readings: 
Individual Project

Individual projects are intended to demonstrate what the student has learned from this unit. Students should be encouraged to develop applicable, multi-modal projects–physical or electronic presentations, original music, plays, oral recitations, original works of art. Utilizing copies of original documents, written accounts, and their own oral histories (stories), there is a wealth of information from which to start. Acknowledging that much of this information might not be accurate, the purpose of the individual project is not a factual history but an appreciation for the process of creating a history. Should any student not have access to his/her own family's documents, encouragement to develop a plausible, fictionalized migration history is appropriate. And lastly, the project should be fun.
Independent study is another option for the individual project. Readings (at level) and subsequent reports (oral or written) on these readings can develop further understanding and appreciation of the topics discussed.

The students are required to submit a proposal by the end of the 1st week of the unit and sign up for a presentation date during the 2nd week. Presentations will begin the 1st day of the 3rd week. Note, presentations comprise 1/4 of the unit grade.
Background Knowledge Inventory

1.
Why did migrants come to America?
a.
economic reasons
b.
they were forced to
c.
they followed friends and family
d.
all of the above

2.
When did the majority of migrants come to America?
a.
Colonial Period
b.
Pre Civil War
c.
Post Civil War
d.
Modern Era

3.
Which ethnic group comprises the largest immigrant population in Iowa?
a.
Germans
b.
Irish
c.
Italians
d.
African-Americans

4.
The majority of persons who migrated from Ireland to America before 1850 were
a.
Protestant
b.
Catholic
c.
wealthy farmers
d.
poor tenet farmers

5.
The Great Famine in Ireland occurred in the 
a.
1830s
b.
1840s
c.
1860s
d.
1870s

6.
The Great Famine was caused by
a.
Government regulations
b.
a natural disaster
c.
poor farming practices
d.
all of the above

7.
____________ Irish died and a similar number of Irish migrated because of the Great Famine, mostly to America.
a.
250,000
b.
500,000
c.
1,000,000
d.
1,500,000

8.
Which country sent food to aid the victims of famine in Ireland?
a.
England
b.
France
c.
America
d.
all of the above

9.
Do you consider yourself as a member of an immigrant group? Why?

10.
In your opinion, have immigrants contributed significantly to the development of America? If so, is this still true?
Reading #1: Introduction
Mother lived thru [sic] the famine in Ireland and saw many die of starvation. She always knew the value of food and the worth of a dollar, and what it cost, to produce real value. She solved so many financial problems, that she seemed equal to any task. She enjoyed good health and developed from a pale City girl to a robust woman. 
(Rev. Bulger, 1939, 11) 

The question some might ask is, "What does the story of one Catholic priest's family have to do with American history?" My response is that our American history is, effectively, a compilation of everyone's family stories. Father Bulger's eloquent account of his mother's migratory experience provides an illustration of the American immigrant spirit. When millions of Irish famine survivors migrated to America, they brought with them a vitality and strength of purpose which they applied to life in their new home. And, I contend that much of America 's wealth was built from the sweat and toil of Irish immigrants. 
Why study Irish famine immigration? Through examination of individual family's migration stories, we begin to understand their experiences. The Irish not only migrated to America in search of the American Dream but, more importantly, left their native lands because of intolerable conditions. Whether because of something as intangible as political or economic freedom or as immediate as starvation, Irish famine migration is an example of coerced migration. From these experiences, we can draw conclusions about the enormous history of Irish famine migration to America.
This report is an examination of coerced Irish migration to Iowa as seen through the lives of the Mullin-Reagan family. Resulting from my investigation of immigration and westward expansion in Iowa, I contend that this family's experience can be viewed as a microcosm of the Iowa immigrant experience. Therefore, their history is one version of Iowa history.

I must credit two key individuals with accumulating a majority of the personal data used in this unit. John Martin Mullin of Comanche, Iowa, began recording genealogical information on the Mullin-Maloney and Reagan-Cunningham families in 1995, accumulating original documents and writing to church officials in Ireland. Thomas Edward Mullin of Davenport, Iowa, introduced me to his family's history, providing me with a wealth of oral history and sources which I have attempted to follow during my investigations. 
My research efforts have resulted in accumulating some previously unknown facts, adjusting a few erroneous dates, and compiling the family histories into one volume. The information provided here has been obtained from oral history, birth, marriage, immigration, naturalization, and death records. And the rest is conjecture. 

Causes of Irish Migration to America 

The Irish have always been a migrant people. During the period of the Great Migrations, the ethnic majority of Ireland, the Scots, began their migrations from their homeland on the north shore of the Black Sea in Eastern Europe, originating in a region known as Scythia. Legend has it that leaders of the Milesians traveled as far south as Egypt, encountering the Israelites c. 1300 BCE. Later, a large contingent of Milesians migrated by boat across the Mediterranean Sea to Spain. After a few generations, the Milesians moved north across Gaul and settled in Brittany, establishing a Celtic Breton homeland (D'Alton, 1999). Evidence of Celtic migration originating in the area of Greece comes from Celtic use of Greek writing during the Roman conquest of Gaul c. 52 BCE (History, 2000). Eventually, they crossed the English Channel in their round leather boats, arriving on the Emerald Isle c.1000-500 BCE (D'Alton). 
Having found a home on the Western Fringe of Europe, the Irish multiplied. Subsequent generations went out from Ireland to populate Scotland after the withdrawal of the Roman Legions c. 410 BCE and are reputed to have explored the Atlantic and even the Americas, setting the stage for future Nordic exploration (McGhee, 1996). 
In 1169 the Anglo-Norman conquest of Ireland began. Unlike the inhabitants of Britain, the Irish never completely succumb to the invaders. Lands outside of the Norman holdings came to be known as "Beyond the Pale." Throughout the ensuing centuries, the rulers of England continued to attempt to subdue Ireland , even settling "Planter" colonies of Protestants in predominantly Catholic areas, most notably in Ulster. As Irish culture, industry, and society became subjugated to Britain, Ireland effectively became an English colony (Urban, 1999). 
As in the American Colonies, Ireland was locked into the Mercantile System. Raw materials were shipped to England where value-added manufacturing was applied. These goods were then sent to the colonies for purchase, eliminating competition and ensuring markets for English manufacturing. The most pronounced effect was strangling potential Irish industries, dooming the populace to toiling in the fields. 
By the 19th Century, Ireland was populated by two classes of people–land owners and tenant farmers. Even though most Irish were trapped into a life of menial labor, some itinerant workers migrated to England, the Continent, and even America in search of work. Returning with monies to support their families, these migrants established migrant streams which the Famine Irish would soon follow. 
Reasons for migration in relatively recent history can be grouped into four categories all of which involve factors which "push" people out of their homelands and "pull" people to a destination. Circular migration is a migration pattern to a destination and eventual return to the native land which incorporates both push and pull factors. Chain migration the process of following previous migration streams. Of note, many Irish sought America as their destination because of reports from previous migrants. Coerced migration is the term for involuntary push factors–famine, slave trade. The question was not whether to go but where to go, if there even was a choice. Career migration involves migrants choosing to leave in order to make a better life. 
Starvation and death can be cited as ultimate "push" factors. As the Irish had a previous history of migration, surviving the Great Famine and the future of up to one-fourth of the Irish would depend on their ability to survive famine, leave Ireland by whatever means available, and reestablish their Irish identity in new lands.
Vocabulary #1
	Emigration:
	Celts:

	Immigration:
	Ulster:

	Migration:
	Planters:

	Migration streams:
	Mercantile System:

	Circular migration: 
	Land owners:

	Chain migration: 
	Tenant farmers:

	Coerced migration: 
	Push factor

	Career migration
	Pull factor
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Unit 2: Family Migration
Lesson #3: Causes of Famine
Background and Rationale: This lesson is the third in a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having learned the causes of migration and early Irish history, students learn the causes of the Great Famine (c. 1845-1849).
Why study the Great Famine? In 1845, famine hit southeastern Ireland , spreading throughout the country in subsequent waves in 1846 and 1848, and 1.5 million Irish died from a combination of famine and disease. Even more important is the fact that an additional 1.5 million Irish migrated, mostly to America (Daniels, 1991, 133-134). 
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Identify the causes of the Great Famine
· Discuss evidences of culpability during recurrences of famine
· Construct a graphic organizer to identify persons in a genealogy
Teaching strategies:

· Vocabulary building (vocabulary terms are defined during the lecture)

· Guided note taking

· Utilization of a graphic organizer to identify persons in a genealogy
Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Teach construction of causation and genealogic graphic organizers

Minutes 15 through 20:
Construction of a causation graphic organizer

Minutes 20 through 25:
Lecture: Causes of famine (guided note-taking)
Minutes 25 through 30:
Discussion: Causes of famine
Minutes 30 through 35:
Lecture: Reaction to the famine (guided note-taking)
Minutes 35 to 40:
Discussion: Reaction to the famine
Minutes 40 through 45:
Discussion: Culpability
Minutes 45 through 50:
Conclusion
Evaluation: 

Concept organization strategy: graphic organizer
How will I know this is working?


a) Students have questions about the previous lesson

b) Lively discussion of culpability

c) Completion/utilization of graphic organizer
Associated projects: graphic organizer
Additional Readings: 
Graphic Organizer: Causation
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Graphic Organizer: Genealogy
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Lesson #4: Migration to Iowa
Background and Rationale: This lesson is the fourth in a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having learned the causes of migration and the Great Famine, students learn about practical aspects of Famine Irish family migration to Iowa.

Why study Irish family migration history? The majority of Famine Irish migrated as family units during the Great Famine (c. 1845-1849).

Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Identify characteristics of family migration
· Identify reasons for migration to Iowa
· Match vocabulary terms and meanings
Teaching strategies:

· Vocabulary building through word matching
· Guided note taking

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Reading #2: Dennis Mullin and Family Migration to Iowa
Minutes 15 through 20:
Discussion on Reading #2
Minutes 20 through 25:
Lecture: Migration to Iowa (guided note-taking)
Minutes 25 through 30:
Discussion: Why come to Iowa?
Minutes 30 through 35:
Lecture: Reaction to the famine (guided note-taking)
Minutes 35 to 40:
Arrangement into small groups
Minutes 40 through 45:
Vocabulary word matching
Minutes 45 through 50:
Conclusion
Evaluation: 

Vocabulary building: word matching
How will I know this is working?


a) Students discuss their family migration stories to Iowa

b) Completion of word matching exercise
Associated projects: word matching exercise
Additional Readings: 

Reading #2: Dennis Mullin and a Story of Family Migration 

Tracing Irish ancestry can be difficult, as there are many factors that complicate the task. The Catholic Church should have been the primary repository of baptismal, marriage, and death records, as this has been the practice in predominantly Catholic countries for ages. However because of persecution by the British Parliament, prior to passage of the Catholic Emancipation Act of 1829, the Church was proscribed from compiling records. According to Fr. Miceol Galvin, Parish Priest for Ballybunion Parish, County Kerry , Ireland (1994), "Our records go back to 1831. . . .[B]ecause of the penal laws, it was almost impossible to keep records" (p. 4). Additionally, civil records were not kept in Ireland until 1864 (Mullin, J., 1995, 1). 
This investigation begins with Dennis Mullin, patriarch of the Mullin family. Dennis (1) was born before 1800 in County Kerry Ireland. He married Margaret (1) Carroll who was probably born around 1800. Dennis and Margaret were married in 1825 and started a family in 1826. The Mullin Family resided in County Kerry, Ireland, and lived in the vicinity of Ballybunion on the southern shore of the Shannon Estuary by the Atlantic Ocean , one of the farthest western locals in Ireland . And, noting the Mullin Family's Western Irish origin is essential to understanding their pattern of migration. Dennis and Margaret had eight children of which Dennis (2), Patrick, and Ellen were the first three. 
Eighteen-forty can be established as the earliest date that Dennis Mullin (1) died, as their last daughter, Margaret (2) was baptized in 1840. Having lost her husband, Margaret (1) (Carroll) Mullin, about age forty, was known as the "Widow Mullin." Family oral history states that Maurice Daughton (b. 1812), a twenty-eight year-old bachelor, was approached by the proverbial Irish match-maker about marrying the "Widow Mullin" who owned a farm and had eight children. Margaret (1) declined; however, she offered her fourteen-year-old daughter, Ellen (b. 1826), instead. Maurice married Ellen in 1841 in County Kerry, Ireland; but, the storm clouds of change were just over the horizon. 
In 1845, famine hit southeastern Ireland, spreading throughout the country in subsequent waves in 1846 and 1848, and 1.5 million Irish died from a combination of famine and disease including many members of the Mullin family. Even more important is the fact that an additional 1.5 million Irish emigrated, mostly to America (Daniels, 1991, 133-134). And, it is these Famine Irish migrants who are the focus of this investigation. 
Ireland 's history of centuries of absentee English landlords and their ever increasing rack rents had reduced the Irish to dependence on potatoes for their dietary staple, as other commodities were sold for cash to pay rents. A moderate population increase combined with the introduction of the blight, a biological fungus that destroyed the potato crop, combined to make the deadly ingredients for widespread, manmade starvation. 
Even though famine originated in southeastern Ireland , the subsequent waves of 1846 and 1848 eventually hit the western fringe of Ireland . As the blight spread throughout the island, survivors of the original famine were forced to eat the potatoes that would have been used as seed, creating recurrences of famine. The famine technically ended only when the Irish population dropped low enough through starvation, disease, and coerced migration to the point where food supplies were finally adequate to feed the survivors. 
Conjecture leads us to believe that with the onset of the famine in farthest western Ireland, Maurice Daughton gathered up his wife Ellen (then age 23), her brothers Dennis and Patrick, and his mother-in-law Margaret (1) (Carroll) Mullin and fled Ireland in 1849, migrating together as a group to New Orleans, Louisiana. This begins the tradition of migrating as an extended family that will continue in the Mullin family. The fates of the remaining Dennis Mullin (1) children are not known. As the youngest, Margaret (2) (b. 1840), would have been only eight years-old, it is inconceivable that Margaret (1) would have abandoned her children. However, it is reasonable to assume that the younger four previously surviving children died in the famine. What we do know about the survivors is that after arriving in New Orleans , the Maurice Daughton family, including Dennis and Patrick Mullin, traveled up the Mississippi River by steamboat and settled in Ohio in 1850. 
The best records of the Mullin family begin with Bartholomew Houlihan (b. 1789) and his wife, Mary Galvin (b. 1803), of County Kerry , Ireland . Bart and Mary had only one child, Margaret Houlihan (b. 1832 in County Kerry , Ireland ). Nothing concrete is known of the Houlihan Family's migration; however, Dennis Mullin (2) and Margaret (3) Houlihan are first mentioned together as sponsors for a baptism in Ireland . (Sponsorship of a baptism is one of many steps that betrothed couples might take during preparation for marriage.) Were they engaged before they left Ireland? We do not know; however, it is reasonable to conjecture that Dennis (2) and Margaret (3) followed the same migration stream to Ohio. After Dennis and Margaret's marriage in 1850 in Ohio, Dennis (2) followed the tradition of keeping the extended family together, bringing the Houlihan family along with his wife and children to Iowa in 1858. 
While in Ohio , Dennis Mullin (2) became a naturalized American citizen in Fairfield County , in 1856. Also, Patrick Mullin met and married Margaret Catherine Hoffhines in Circleville, Ohio, in 1861. 
The Dennis Mullin family history in Iowa has been recorded in A History of the Catholic Church in Decatur County (1956). Dennis, his brother Patrick, and Maurice Daughton jointly purchased land in Decatur County Iowa in 1858, but Patrick did not migrate to Iowa from Ohio until 1866. Dennis Mullin transported his family by covered wagon from Ohio , living in the wagon until a log cabin could be constructed. The journey might have more arduous than necessary, as oral history states that the family owned one ox and one mule instead of a traditional team of oxen. Imagine such a humorous team passing by on the trail. How well would have the ox and the mule functioned as a team? 
Fr. Edward Harkin (1956), our historian of Decatur County , describes the Iowa countryside saying,  "The ground was covered with tall native grass, trees, and brush. Wild honey, wild apples, berries and plums were plentiful with which to make sweets and relishes. Wild turkeys and other game were in abundance for meat" (p. 8). Whether or not these migrants came to America out of desperation due to famine, what they found has been referred to as the American Dream. Father Harkin also states, "The air was clean, and independence was enjoyed as never before. Hope of great accomplishments was seen on the horizon one hundred years ago" (p. 8). 
Also, Fr. Harkin chronicles the first Catholic families in Woodland Township, Decatur County. The Dennis Mullin, Maurice Daughton, and Bartholomew Houlihan families are listed as three of the first eleven founding families of the local Catholic church (p. 9). An epitaph for Maurice Daughton should have mentioned his being a devoted family man and son-in-law. Of note, Maurice continued to provide for Margaret (1) Mullin for the rest of her days, and she is buried in Woodland Township, Decatur County, Iowa . 
In 1876 Dennis and Patrick Mullin purchased land and moved to the vicinity of Maloy, settling in Taylor County, Iowa, formerly Shay's Settlement. And as was the family tradition, Bart and Mary (Galvin) Houlihan came with them. Bart was known for riding his horse back to Woodland Township in Decatur County to visit old Irish families. Mary was the local mid-wife to everyone, Catholic and Protestant alike, in the settlement around "Little Ireland." Dennis Mullin built a one-room house adjacent to his own home for the Houlihans where they lived out their lives. Dennis and Margaret (Houlihan) Mullin had twelve children of which Edward Dennis Mullin was the fourth boy out of the first six. Additionally, Patrick Mullin continued to live in close vicinity to his brother, Dennis Mullin, and died in Taylor County , having fathered fifteen children. 
At this point we have the opportunity to examine one Irish family that survived the Great Famine. Michael Maloney (b. 1818) and Mary (Mulick) Maloney (b. 1837), migrated from Mountrath, County Laois , a very fertile agricultural region in south-central Ireland , in about 1855. As Michael and Mary and their first six children survived the famine, we can conjecture that the promise of a better life pulled them to America . Probably immigrating through Castle Garden, New York, their first recorded residence in America was Indiana where another child was born. By 1860, they moved to Illinois where their daughter Ellen was born. And by 1870, the family moved to Crawford County , Iowa . 
Ellen "Nell" Maloney (b. 1863 in Crawford , Illinois ) was one of twelve children born to Michael and Mary (Mulick) Maloney. Because her father died about the time Ellen was sixteen c. 1880, Ellen grew up in her uncle, William Maloney's, home in Ringgold County, Iowa, and was listed by the 1880 Census as "niece/servant." 
Edward Dennis Mullin (b. 1860 in Decatur County, Iowa) was one of twelve children born to Dennis and Margaret (Houlihan) Mullin. Of note, the first four children died in infancy, and another two died before reaching maturity. Edward Dennis married Ellen "Nell" Maloney in Ringgold County, Iowa, in 1886. Edward Dennis and Ellen had six children, worked a farm, and lived and died in Maloy, Iowa. This chronicles the history of the Mullin-Maloney families up until the time of Dennis Edward Mullin (b. 1887 in Decatur County , Iowa ) who was well known by many persons living today. 
Vocabulary
	American Dream:
	Catholic Emancipation Act of 1829:

	Absentee Landlords:
	Dietary staple:

	Commodities:
	Blight:

	Conjecture:
	Extended Family:

	Naturalization:
	Arduous:

	Repository:
	Castle Garden:
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Word Matching Exercise
	a. Migration:
	_____  Where you leave something for safekeeping

	b. Immigration:
	_____  Difficult

	c. Dietary staple:
	_____  Permanently moving from another place

	d. Repository:
	_____  An educated guess

	e. Commodities:
	_____  A reason to migrate

	f. Conjecture:
	_____  Crop disease

	g. Arduous:
	_____  A reason to immigrate

	h. Pull factor:
	_____  Agricultural products sold for cash

	i. Blight:
	_____  Food eaten regularly for nourishment

	j. Push factor:
	_____  Permanently moving to another place


What term did you find most interesting? Why?
Unit 3: Topic Discussion
Lesson #5: Other Migrants
Background and Rationale: This lesson concludes the first week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Discussions this week were on the causes of migration, Irish History, the causes of the Great Famine (c. 1845-1849),  and family migration to Iowa. During this lesson, students will apply conceptual knowledge of the topics discussed.

Why discuss other migrants? One of the overarching goals of this unit is to prompt students to investigate their own family migration stories to develop an appreciation for the contributions immigrants have made to American society.

Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Discuss other migration histories

· Understand the emotions experienced by Famine survivors through (DR-TA) reading of "The Proposal"

· Demonstrate understanding of terms through a vocabulary exercise
Teaching strategies:

· Student driven discussion of other immigration stories

· Vocabulary building (practical exercise)

· DR-TA exercise through in-class reading of the play "The Proposal"

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)
Minutes 5 through 10:
Student driven discussion of other immigration stories.

(This is designed to prompt students to develop their own migration stories which are necessary for completion of the individual project.)
Minutes 10 through 15:
Pass out vocabulary exercise
Minutes 15 through 20:
Completion of vocabulary exercise
Minutes 20 through 25:
Introduction of DR-TA and "The Proposal"
Minutes 25 through 30:
In-class reading of "The Proposal" (Act 1)
Minutes 30 through 35:
Discussion of "The Proposal" (Act 1)

Minutes 35 to 40:

In-class reading of "The Proposal" (Act 2)
Minutes 40 through 45:
Discussion of "The Proposal" (Act 2)
Minutes 45 through 50:
Conclusion
Evaluation: 

Vocabulary building strategy: Vocabulary exercise

How will I know this is working?


a) Lively discussion of other migration

b) Students are prepared for/promptly complete the vocabulary exercise

c) In-class production of "The Proposal" elicits an emotional response from students
Associated projects: DR-TA worksheet for "The Proposal"
Readings: "The Proposal" (a play)
"The Proposal"
An Original Play by:
Charles Lewis

St. Ambrose University
June 29, 2001
Note: The Author retains all rights. However, permission is granted for use as a reading source in conjunction with this teaching unit. For permission to produce the play, contact  lewisce@aol.com.

Reading: The Proposal

The story of a Famine Irish family's coming to America.

Cast

Maurice Daughton–a hard-working man in his prime about age twenty-eight. Maurice has tired of being a bachelor and is amenable to suggestions.

Dennis Mullin–a lively youth about age sixteen.

The Widow Mullin–a lovely woman about age forty.

The Matchmaker–an older man with a desire for drink.

Ellen Mullin–Dennis' younger sister and a miniature version of her mother about age fourteen.

Patrick Mullin–Dennis' younger brother about age fifteen.

Prologue
The curtain is down. No one is seen on stage. A single light comes up on an Irish flag (proscenium stage-left). Two female voices can be heard. The first is a younger girl with an Iowa (Midwestern, nondescript) accent. The second is an older woman with a recognizable Irish accent.
Granddaughter:  Grandma, you know we've been studying immigration in my Iowa history class. And, my teacher wants us to do a report about our families. Tell me how we came to be in Iowa.

Grandmother (laughing):  You came to be here from your parents.

Granddaughter:  No, Grandma. I mean, "How did you come to be in Iowa?"

Grandmother:  It's not the how but the why. Child, after living all of your life around me, you really don't know? Oh, well. Gather up yourself and settle in. Our story is the same as the other millions of Irish who came to America and different at the same time. You see. . . . 

Scene:  The action takes place in a typical Irish pub and at the Mullin home. The stage is divided into three sections. Stage-right is the local pub; stage-center is the exterior of the Mullin Home; and stage-left is the interior of the Mullin home, complete with hearth and table.

The period is about 1840 Ireland. Times are good; there is an ongoing population boom; but despite record harvests, the sale of crops to generate cash to pay rent has left the majority of Irish people dependent on potatoes as their food staple.

The Mullin Family has suffered the loss of their oldest daughter and the father, Dennis Mullin, Sr. Despite everything, the family has survived; and the oldest son, Dennis Mullin, has started work to replace the income that his father had previously brought home.
Act I
Scene I:  An Irish melody is heard, played upon a fiddle. A fire is heard or seen and the atmosphere is homey. In fact, the pub serves as Maurice's home away from home.

Curtain rises. Lights come up stage-right. Before us is the pub. A few hard-working men are seen drinking. A cute barmaid is serving drinks. Maurice and Dennis are seated at a table (downstage-right) after a hard day's work. You get the sense that Maurice has taken Dennis under his wing and is treating him as if he was a younger brother.

Maurice speaking to Dennis.
Maurice:  Aye, Laddie. 'Twas a good day's work today.

Dennis:  I never knew a day could be so long.

Maurice (Kidding):  It's tough going to work as a man to support your family. You, being such a tender age and all.

Dennis:  I'm not that tender! I can fight with the best of them.

Dennis and Maurice begin to wrestle.
Maurice:  Hold on Laddie. I meant nothing by it. You earned more than your keep today, doing a full day's work at a full day's wage. I bet your mother will be proud of you when you get home. (Maurice pauses to drink.)
Come to think of it, we'd better be going. How about if I walk home with you. Just to pay my respects.
Lights dim.

Scene II:  Lights come up outside the Mullin home (center-stage). Maurice knocks on the door. The Widow Mullin enters from the door to the house (stage-left). Maurice is visibly startled by the beautiful woman who appears at the door.
Maurice:  Good evening to you, Ma'am. My name is Maurice Daughton. I brought young Dennis home to you, safe and sound.

Widow:  Good evening to you, Sir. I thank ye for your kindness. I was beginning to worry, and the supper getting cold.

Widow (Turning to Dennis):  Dennis, wash up now, and I hope you didn't drink too much to keep you from your supper.

Dennis:  No, Mother. I could be filled to the brim and still have room for your stew.

Dennis enters the house.

Maurice:  How did you know he had been drinking?

Widow:  I know men, and I know drink. What with the both of you strolling up with a song on your lips and the smell of beer on your breath. (Pause) Perhaps I can offer you a little supper, too. For your kindness to Dennis.

Maurice:  No, thank you anyway. I'd better be on my way.

Maurice turns to leave.
Maurice:  (Halting):  Perhaps I could take you up on your offer when I not tired to the death and smelling the same?

Widow:  Are ye a church-going man, Mr. Daughton?

Maurice:  I have at times and could be again.

Widow:  Perhaps if you find yourself at mass this Sunday morning, you could come by for Sunday dinner?

Maurice:  Mrs. Mullin, I might find myself at mass this Sunday morning. And if I do, I would be pleased to come to dinner.

Widow:  Goodnight, Mr. Daughton.

Maurice:  Goodnight, Mrs. Mullin.
Lights dim
Scene III:  Lights come up inside the Mullin home (stage-left). The Widow is putting dinner on the table. Dennis is present at the table and Ellen is helping her mother.
Widow:  Dennis, so how was the work today?

Dennis:  Mother, I tell you I was lost. Maurice, Mr. Daughton, saw me struggling and helped me. And after work, he took me to the pub and even paid for my pint. You know, he has a kind soul.

Widow:  I don't know if he has a kind soul or not. What I do know is that he's teaching you some bad habits that your father wouldn't approve of.

Dennis:  Come on, Mother. Dad always stopped by for a pint after work, and you never said a word to him.

Widow:  Your father was a grown man.

Dennis:  And, so am I.

Widow (Silently sobbing):  Aye, t'is true.

Dennis:  Don't worry, Mother. Everything is going to be alright. I got hired on just like Dad, and I'm going to bring home the money just like Dad. Anyway, we have the garden and the animals to help us get by.

Widow:  I know. We managed to make it when your father died. Yes, we'll make it, alright.

Dennis and Ellen depart stage-left.
Widow (To herself):  Imagine, my baby–a sixteen year-old man–supporting his mother and six brothers and sisters. Imagine.
Lights dim.

Scene IV:  Lights come up in the pub (stage-right). Maurice and Dennis are at their table. The Matchmaker is seated within hearing distance.
Maurice:  Dennis, my young friend, that surely was a fine meal your mother fed us yesterday.

Dennis:  Aye, she always cooks so much. You know, she even said that it costs no more to feed nine than eight. I bet that you could come around every Sunday for a meal. If you were of a mind to, that is.

Maurice:  And, if I was?

Dennis:  I would imagine that everyone would also be of a similar mind. But, I'm off. Tomorrow is another day.

Dennis departs stage-center.
Maurice (To the Matchmaker):  Matchmaker, I know that you've been hounding me for years, and you know that I've been running at the sound of the horn. But the time has come to speak of serious matters.

Matchmaker:  So, the time has come. Buy me another pint and I've a mind to listen.

Maurice (Waving to the barmaid):  Aye.

Matchmaker:  And, is there one particular Colleen who has captured your fancy?

Maurice:  Maybe.

Matchmaker:  Come on man, spit it out. Who is she?

Maurice:  The Widow Mullin.

Matchmaker:  Saints, preserve us!

Maurice:  What's the matter?

Matchmaker:  The Widow Mullin, poor husband not dead a year, and her being near forty. I know what has caught your eye. You fancy her land and goats and seven children to work for ye. I'll not be a part of it.

Maurice:  It's not like that. You see, I befriended young Dennis at work and then met the Widow. I've been going to their house on a regular basis to eat Sunday dinner. The truth is–if I continue to see her–people might talk. And, I have her reputation to think of.

Matchmaker:  Well, Maurice Daughton. Seems to me that I have remarked on your new-found sense of religion. If the Widow Mullin can inspire you enough to drag your impious self to mass, then perhaps this match can work.

Maurice:  Aye, it could.

Matchmaker:  Then, I'm off. But until the match is agreed to, stay away from the Mullin house.

Maurice:  Then be about your business.
Lights dim and curtain falls.

Act II
Scene I:  Lights come up inside the Mullin home (stage-left). The Widow is putting dinner on the table. And, Ellen is standing near her mother.
Widow:  Ellen, help me with the table.

Ellen:  I'm here.

Widow:  Have you not noticed the young Mr. Daughton attending church?

Ellen:  How could I not notice? He has followed us home for dinner every Sunday since Dennis started working.

Widow:  Do you find him pleasing?

Ellen (Laughing):  Aye. For an older man.

Widow:  Have you not given some consideration to the choice of your future husband?

Ellen:  Mother! What with Dennis working and Patrick begging to be following behind, are you trying to run all your children off?

Widow:  Lord, no. I was just thinking that young Mr. Daughton is a fine upstanding young man and that he would be acceptable as a husband for you.

Ellen:  Mother! I'm only fourteen. Why would you be trying to make a match for me?

Widow:  I don't know. I just have the feeling that times are changing and Mr. Daughton will be a part of the change. But, let it rest for now.
Lights dim
Scene II:  Lights come up on the pub (stage-right). Maurice is seated at their table and Dennis enters the pub from offstage-right.
Maurice:  Dennis, come and sit, Laddie. So how was it for you, today?

Dennis:  Fair. Fair.

Maurice:  Do you think that your mother would be having me to the house for Sunday dinner again?

Dennis:  Of course. She speaks fondly of your visits and reminds the wee children to be polite when you come.

Maurice:  Fondly, you say.

Dennis:  Aye.

Maurice:  You know, what with you working and young Patrick almost ready to work and the farm doing so well, your mother could afford to hire some help with the younger children and have some time for herself.

Dennis:  Even with a little extra money, Mother would never hire anyone. I swear she loves taking care of the children more than anything else in this world. I even bet, should the Good Lord will, she would have even more children were she to marry again.

Maurice:  Well speaking of marrying, you probably can't tell, but I've been giving it some thought, myself.

Dennis:  Oh! Really. And who would the lucky young woman be. Perhaps one of the buxom beauties from this pub? No wonder you spend your days and nights here.

Maurice:  No. And, I think that you would be surprised.

Dennis:  Maurice Daughton, nothing that you could do would ever surprise me.

Maurice:  Oh, perhaps.

Dennis:  Who is she?

Maurice:  Hold on to your seat.

Dennis:  OK. Who?

Maurice:  She is the loveliest woman I have ever laid eyes on.

Dennis:  Of course. Now, who is she?

Maurice:  You know, she is a widow.

Dennis:  So what. Who?

Maurice:  The Widow Mullin!

Dennis:  What!!!
A scuffle ensues but no damage is done. Lights dim.

Scene III:  Outside the Mullin Home (stage-center). Maurice and the matchmaker are awaiting the Widow's appearance. The Widow and Ellen appear from within the Mullin House.
Matchmaker (Turning to the Widow): Widow Mullin, may I formally present Mr. Maurice Daughton.

Widow:  Sir.

Matchmaker (Turning to Maurice):  Maurice Daughton, may I formally present Mrs. Margaret Mullin.

Maurice:  Ma'am.

Matchmaker:  Now you both know the rules. Walking and talking will be done in the presence of a chaperone. When both have agreed on the terms, I'll go to the church to post the bands. Now, both of you are grown. Don’t let this take too long. I'm not of a mind to be here day-in and day-out. Be off with ya, and don't go running faster than the wee Lassie can keep up.

Matchmaker departs stage-right.
Widow:  Mr. Daughton.

Maurice:  Call me Maurice.

Widow:  Mr. Daughton.

Maurice:  Yes.

Widow:  I'm afraid I've brought you here on false pretenses. You see, I'm not going to marry you.

Maurice (Demonstrably):  And, who was asking you?

Maurice turns to leave
Widow (Reaching for Maurice):  Maurice!

Maurice:  Yes, Margaret.

Widow:  I know that you wanted to marry me; and, I'm flattered. Why else would you have come with the Matchmaker?

Maurice:  Aye. I find you most pleasant. In truth, from the first time I saw you, I thought that you were the most beautiful woman that I had ever seen.

Widow (Blushing):  Oh! My. I thank ye kindly. But, if you are willing, I have a mind to walk and talk with you anyway.

Maurice:  So be it.

Widow holds Maurice's arm and they face stage-right.

Widow:  Ellen, there's a breeze coming up. Would you go inside and get me a shall?

Ellen:  Mother, the Matchmaker said that you two weren't to be off alone.

Widow:  Child, Mr. Daughton and I are grown, and I doubt that he will do anything that would damage my reputation.
Widow and Maurice exit stage-right. Lights dim. Curtain falls.
Scene IV:  The scene is played in front of the curtain. The year is 1849, and the famine has decimated Ireland. The remnants of the Daughton/ Mullin Family is preparing to board ship to leave Ireland. The wharf is represented by sounds of gulls.
Maurice:  "How the high have been laid low," sayeth the Preacher.

Dennis:  What?

Maurice:  Who could have known just a short eight years ago that we would be standing here facing the unknown?

Ellen:  I'm cold.

Maurice:  Once we get aboard, you'll be warm.

Dennis:  Where's Mother?

Maurice:  She's with Patrick. He's helping her to walk.

Dennis:  My God. When we returned home, I thought that she had died too.

Maurice:  What did you expect? Me and you and your sister off trying to earn the money to buy the food. Her and Patrick and the little ones starving.

Dennis:  I can't believe they are all gone.

Ellen:  They're with God.

Dennis:  Aye.

Maurice:  She laid down to die with the others. Patrick saved her; I don't know how. Now she won't leave his side. But, here they come.

Widow appears hanging on to Patrick's arm. She has aged terribly.

Widow:  Are we all here?

Dennis:  All that's left.

Widow:  Where are we going, again?

Dennis:  America, Mother.

Widow:  Why are we going there?

Dennis:  There is no famine in America. And, the land is free. The others are going too, all the neighbors.

Widow:  What of the little ones?

Maurice:  They've all been given Christian burials, Mother.

Widow:  You're a good son.

Maurice:  Come, let's go to America. We leave Ireland behind in search of a new home. For the Irish, this is the way it has always been. I hope that this is not the way it always will be.

Widow:  Amen.
Lights dim.

Epilogue
A single beam of light shines on an American flag (proscenium stage-right). The voices from the Prologue are heard again.
Granddaughter:  Grandma, is that a true story?

Grandmother:  True enough.

Granddaughter:  And all the younger children died?

Grandmother:  Aye.

Granddaughter:  You said that our family's story was the same as that of millions of other Irish. But, how is our story different?

Grandmother:  Child, during the famine, one in four Irish died; and one in four Irish migrated, mostly to America. Those who survived loaded ships with little but the clothes on their backs. Families were broken up, never to be reunited. But even through disaster, our family stayed together, arriving here in Iowa.

Granddaughter:  And, that's why our story's different?

Grandmother:  No, child. The fact that we remember our story and how it makes us who we are makes us different.
Lights out.
DR-TA: The Proposal
1. Setting:
-Time: 1840 to 1849 "The Great Famine"
-Place: Rural Western Ireland
-Major (stock) characters:

-Maurice Daughton: the Protagonist

-Dennis Mullin: the Buddy

-The Widow Mullin: the Love Interest
2. Prologue:
-Why are we telling this story?
-To describe the character of Famine Irish immigrants.

3. Scene 1
-Initiation of action: Maurice needs to get married.
-Steps to achieve goal: Maurice meets Dennis' mother.
-Results of protagonist's actions: Maurice commissions the Matchmaker.
4. Scene 2
-Crisis: Maurice wants to ask Margaret to marry him.
-Reaction: Margaret declines but has an alternative proposal

5. Epilogue:
-What have we learned?
-Famine Irish were survivors.
Vocabulary Exercise #1

Each answer is worth 2 pts. (2 x 16=32 pts)

	a. Migration:
	_____  Origin of ethnic Irish

	b. Immigration:
	_____  Protestant settlers in Ireland

	c. Circular migration: 
	_____  Permanently moving from another place

	d. Coerced migration: 
	_____  Northernmost region of Ireland

	e. Migration streams:
	_____  Caused to permanently move with little or no choice

	f. Celts:
	_____  A reason to migrate

	g. Ulster:
	_____  A pattern of migration established over a period of time

	h. Absentee landlord
	_____  Early immigration facility in New York

	i. Blight
	

	j. Planters:
	_____  A pattern of migration which includes returning after acquiring wealth

	k. Mercantile System:
	_____  Non-owners who worked the land

	l. Tenant farmers:
	_____  Permanently moving to another place

	m. Castle Garden
	_____  Business person

	n. Naturalization
	_____  Regular food source

	o. Pull factor
	_____  Using another's resources and selling them finished goods

	p. Dietary staple
	_____  Means of attaining citizenship


Extra credit (1 pt):
What term did you find most interesting? Why?

Unit 4: Famine Ships and Escape from Ireland
Lesson #6: Famine Ships
Background and Rationale: This lesson begins the second week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having concluded discussions the previous week on Irish History and the causes of the Great Famine (c. 1845-1849),  students learn the history of Irish individual migration and the Famine Ships, emphasizing conditions at ports of debarkation and during the passage to America.

Why study individual migration? Sole survivors of Irish families, some younger than high school students, migrated alone to America. They and their stories can serve as examples for all of us.

Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Learn the history of Irish individual migration
· Understand the emotions experienced by Famine survivors by reading "The lament of the Irish emigrant"

· Understand the conditions aboard the Famine Ships

· Create their own conceptual knowledge of individual migration through writing a historical journal
Teaching strategies:

· Vocabulary building (vocabulary terms are defined during the lecture)

· Guided reading
· Applying concept understanding through writing historical journals
Note: The lecture which accompanies this lesson stresses a phenomenon fairly unique to Famine Irish immigration: migration by desperate individuals. At times, individual children managed to migrate to American, many of whom would have been younger than the students in this class. This historical journal exercise is designed to put each student into the role of a famine survivor, relying on their own abilities to escape starvation and survive the passage to America.

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Reading: "The lament of the Irish emigrant"
Minutes 15 through 20:
Discussion of "Lament"
Minutes 20 through 25:
Lecture: Individual Migration
Minutes 25 through 30:
Lecture: Famine Ships

Minutes 30 through 35:
Discussion of individual migration and the Famine Ships
Minutes 35 to 40:
Introduction of journal exercise
Minutes 40 through 45:
Individual work on journals

Minutes 45 through 50:
Conclusion
Evaluation: 

Writing to learn strategy: Historical Journals
How will I know this is working?


a) Reading of the "Lament" elicits an emotional response from students

b) Questions and response on conditions in the Famine Ships

c) Enthusiastic beginning on the journals
Associated projects: Historical journals (modified version of project from Fortman, N. in bibliography)
Readings: The Lament of the Irish Emigrant (poem)
Poem: The Lament Of The Irish Emigrant
by Lady Helen Dufferin of Killyleagh Castle, County Down, Ireland (1850)
I'm sitting on the stile Mary, where we sat side by side,
The bright May morning long ago, when first you were my bride;
The corn was springing fresh and green, the lark sang loud and high,
The red was on your lips, Mary, the love light in your eye.

The place is little changed, Mary, the day is bright as then,
The lark's loud song is in my ear, and the corn is green again;
But I miss the soft clasp of your hand, And your breath, warm on my cheek,
And I still keep listening for the words, you never more will speak.

'Tis but a step down yonder lane, and the little church stands near,
The church where we were wed, Mary, I see the spire from here.
But the graveyard lies between, Mary, and my step might break your rest,
For I've laid you, darling, down to sleep, with your baby on your breast.

I'm very lonely now, Mary, for the poor make no new friends,
But oh! they love the better still the few our Father sends!
And you were all I had, Mary, my blessing and my pride;
There's nothing left to care for now, since my poor Mary died.

Yours was the good, brave heart, Mary, that still kept hoping on,
When the trust in God had left my soul, and my arm's young strength was gone,
There was comfort ever on you lip, and the kind look on your brow,
I bless, Mary, for that same, though you cannot hear me now.

I thank you for the patient smile, when your heart was fit to break,
When the hunger pain was gnawing there, and you hid it for my sake;
I bless you for the pleasant word, when your heart was sad and sore,
Oh! I'm thankful you are gone, Mary, where grief can't reach you more.

I'm bidding you a long farewell, my Mary, kind and true!
But I'll not forget you, darling! in the land I'm going to;
They say there's bread and work for all, and the sun shines always there,
But I'll not forget old Ireland, were it fifty times as fair.

And often in those grand old woods I'll sit and shut my eyes,
And my heart will travel back again to the place where Mary lies;
And I'll think I see the little stile where we sat side by side;
And the springing corn and the bright May morn
When first you were my bride.

 
Historical Journal: My Life as a Famine Immigrant

The purpose of a historical journal is to provide you, the student, with an opportunity to create a character who would fit into a period of history. You are the author; hopefully, you can also become the expert. These journals are intended to provide a vehicle through which you can express your understanding of the topic. Simply put, "How would this particular period of history affect you?"

This exercise consists of four individual journals, describing your experiences as the sole survivor of a family during the Great Famine, your journeys, hopes, and desires.

Journal #1: Famine and home

· Describe your family before the famine

· Describe starvation in your home and community

· How have you come to be alone?

Journal #2: Getting ready

· Describe your journey to the port of embarkation

· If you had the money to buy enough food for the voyage or some food and some clothes or enough clothes to get you through the winter, what would you buy to provision your voyage to America?

· Describe your feelings upon leaving Ireland, your homeland.

Journal #3: The voyage

· Describe the ship–its name, country of origin, size, characteristics

· Describe your life aboard ship–conditions, food, sleeping quarters

· Describe your fellow passengers

Journal #4: My new life in America

· Describe your feelings upon sighting America

· Describe your experience when you first exit the ship

· Describe your hopes, dreams, and aspirations for your life in your new home

· Will you be successful? Why?
Lesson #7: Networks
Background and Rationale: This is the second lesson of the second week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having learned the history of Irish individual migration and been introduced to the horrific conditions aboard the Famine Ships, students will learn about the networks which provided necessary support for Famine Irish immigrant survival in America.

Why study networks? Networks provided necessary assistance to immigrants. Without the combined aid from previous immigrants, the Catholic Church, and social organizations, many immigrants might not have survived.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· List Irish Famine networks

· Understand the necessity of networks for survival
· Create their own conceptual knowledge of individual migration through writing a historical journal
Teaching strategies:

· Study Guide: Guided reading

· Applying concept understanding through writing historical journals.

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Reading #3: Martin Reagan and a Story of Survival (see note)
Minutes 15 through 20:
Lecture: Types of Networks
Minutes 20 through 25:
Lecture: Family Networks (previous Irish immigrants)
Minutes 25 through 30:
Lecture: Social Networks ( the Catholic Church, AOH, etc.)
Minutes 30 through 35:
Lecture: Political Networks (unions, the Democratic Party)
Minutes 35 to 40:
Discussion of networks
Minutes 40 through 45:
Individual work on journals

Minutes 45 through 50:
Conclusion

Evaluation: 

Study Guide: Reading #3
Note: Reading #3 is a brief example of text which supports the lecture. Without having a textbook, each reading provides text and content which students can use as reference.
How will I know this is working?


a) Reading #3 elicits discussion

b) Enthusiastic discussion of completed journals
Associated projects: Historical journals (modified version of project from Fortman, N. in bibliography)
Readings: Reading #3
Reading #3: Martin Reagan and a Story of Survival 
At this point we have to go back to Ireland to trace the Reagan-Cunningham family. Martin Reagan (b. 1833 in Ireland) and Mary St. Lebin (b. 1830 in County Mayo, Ireland) migrated in 1850 probably as separate individuals to Castle Garden, New York. Was Martin Reagan the sole survivor of his family in Ireland ? Of note, we cannot identify exactly where Martin came from. Oral history states that he was, of course, one of the Reagan cousins. As Ronald Reagan's ancestors migrated from County Tipperary, Ireland, in 1848, the family chooses to believe that Martin could have originally been from County Tipperary ("Royal blood," unknown). 
Mary St. Lebin was born in 1830 in County Mayo, Ireland. She was the daughter of Mr. and  Mrs. Michael St. Lebin of County Mayo, Ireland. Mary migrated to Castle Garden, New York, by 1850. Did she also migrate alone? Was she also the sole survivor of her family in County Mayo? Nothing more is known of the St. Lebin family or their migratory experience before Mary met Martin Reagan. 
Martin Reagan married Mary St. Lebin in Otisville, New York, in 1850. Martin and Mary (St. Lebin) Reagan migrated to Davenport, Iowa, with daughter Catherine in 1855 and eventually had seven children of which Thomas Martin Reagan was the first son. Martin Reagan died in 1863, leaving Mary a young widow. She married Michael "Grandpa" Hopper in 1866, and both lived to see the new century. 
James Cunningham (b. 1822 in County Sligo, Ireland) has a similar history to Martin Reagan just as Sarah O'Connor (b. 1824 in Ireland) has a similar history to Mary St. Lebin. James and Sarah both migrated to America in 1848 to Castle Garden, New York . Did both of them migrate alone as survivors of the famine? Again, nothing more is known of either the Cunningham or O'Connor families in Ireland. Oral history describes many of these voyages to America as love boats.
James and Sarah (O'Connor) Cunningham were married in 1848 probably in New York. In 1849 they moved to Newark, New Jersey, and settled in Davenport, Iowa, in 1859 before their daughter, Bridget, was born. James Cunningham worked as a grading contractor, built many of the streets in Davenport and served on several civic boards, including Alderman of the 6th Ward in 1861 ("Brigham's," 1861). James and Sarah (O'Connor) Cunningham had ten children and lived and died in Davenport . 
Vocabulary
	Love boats:
	Coffin ships:

	Networks:
	Ancient Order of Hibernians:

	The Church:
	Extended Family:

	Unions:
	Democratic Party:


Bibliography 
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Unit 5: The American West
Lesson #8: The Irish Move West
Background and Rationale: This is the third lesson of the second week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having learned about the networks which provided necessary support for Famine Irish immigrant survival in America, students begin the discussion of the Famine Irish immigrant experience in Iowa.
Why? Famine Irish walked, road wagons, and journeyed by railroad to Iowa, breaking trails and pioneering in the under-populated state. Many of Iowa's communities were established by Irish immigrants.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Identify characteristics of Iowa in the 1860s
· Identify characteristics which compelled Famine Irish immigrants to settle in urban centers
· Create their own conceptual knowledge of individual migration through writing a historical journal
Teaching strategies:

· Guided discussion
· Applying concept understanding through writing historical journals.

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Lecture: Iowa in 1860 (railroads, the land, the American Dream)
Minutes 15 through 20:
Discussion of Iowa in 1860
Minutes 20 through 25:
Lecture: the gregarious Irish
Minutes 25 through 30:
Discussion on ethnic characteristics
Minutes 30 through 35:
Lecture: the ill-prepared and ill-furnished Famine Irish immigrants
Minutes 35 to 40:
Discussion on skills necessary for success in the American West
Minutes 40 through 45:
Individual work on journals

Minutes 45 through 50:
Conclusion

Evaluation: 

Guided discussion
How will I know this is working?


a) Enthusiastic discussion of lecture topics

b) Enthusiastic discussion of completed journals
Associated projects: Historical journals (modified version of project from Fortman, N. in bibliography)
Readings:
Lesson #9: Farming in Iowa
Background and Rationale: This is the fourth lesson of the second week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having  begun the discussion of the Famine Irish immigrant experience in Iowa, the discussion continues about Iowa farm life.

Why? As Iowa's economy has been and still is centered on agriculture, study of the Irish farm experience is essential to understand the Irish immigrant experience.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Identify the vagaries of nature and its affect on farming

· Identify business characteristics of farming
· Create their own conceptual knowledge of individual migration through writing a historical journal
Teaching strategies:

· (QARS) Reading #4: The life of Immigrant Irish in rural Southwestern Iowa
· Applying concept understanding through writing historical journals.

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Lecture: Farming is subject to acts of nature/farm crises
Minutes 15 through 20:
Discussion on the vagaries of nature
Minutes 20 through 25:
Lecture: The business of farming (prices, credit, loans, and debt)
Minutes 25 through 30:
Discussion on the business nature of farming/farm crises
Minutes 30 through 35:
(QARS) Reading #4: The life of Immigrant Irish in rural Southwestern Iowa
Minutes 35 to 40:
Completion of QARS Questionnaire
Minutes 40 through 45:
Individual work on journals

Minutes 45 through 50:
Conclusion

Evaluation: 

(QARS) Reading #4: The life of Immigrant Irish in rural Southwestern Iowa
How will I know this is working?


a) Insightful discussion of questionnaire

b) Enthusiastic discussion of completed journals
Associated projects: Historical journals (modified version of project from Fortman, N. in bibliography)
Readings: Reading #4
QARS Chart
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QARS Questionnaire: the Farm Depression
	#
	Type of Question
	Question and Answer

	1.
	
	Q: Why did Edward Dennis and Kate lose their farm in Maloy, Iowa?
A:


	2.
	
	Q: How did farmers try to improve their economic situation before the New Deal?
A:


	3.
	
	Q: Could have the Mullin Family survived the Great Depression?
A:


	4.
	
	Q: Did Dennis Edward and Kate live the American Dream?
A:



Reading #4: The life of the Immigrant Irish in rural Southwestern Iowa 
In order to understand how the Mullin Family came to merge with the Reagan Family, we must return to another story of an Irish matchmaker. Oral history states that there used to be advertisements in the Davenport newspaper touting "prosperous Irish farmers," living in Southwest Iowa. Somehow James Tomas Reagan, Sarah Catherine Reagan's older brother, wound up in Maloy, Iowa, married to a woman named Ida. Evidently Sarah Catherine journeyed to Maloy to visit her brother and met Dennis Edward Mullin (b. 1887 in Decatur County, Iowa). 
Dennis Edward Mullin married Sarah Catherine Reagan at St. Anthony's Catholic Church in Davenport, Iowa,  in 1915. Oral history states that Dennis married "Kate" after having met her only three times, as the journey from Maloy to Davenport was several hundred miles and took three days. Dennis and Kate returned to Maloy to farm, having four children.
Farmers throughout the Midwest experienced a depression which lasted from the end of the First World War until the beginning of the Second World War (Schwieder, 1996, p. 149). There were many causes, but encouragement of debt by the government to increase food production for the war effort and subsequent calling in of debt by the government have been identified as primary factors (Class Notes, Fall 2001). As a precursor to the upcoming Great Depression, Dennis and Kate lost their farm in 1925.

Thomas Mullin (b. 1916 in Ringgold County, Iowa) spoke of his father, Dennis Edward, having speculated in the stock market. Also, Dennis raised herds of cattle which failed to bring prices worthy of the effort. Cost of production was a primary grievance of farm reformers before the New Deal (Class Notes, Fall 2001). Failing to achieve the cost of production plus an adequate living wage doomed Dennis and Kate Mullin to becoming just another statistic of the farm depression.
Why did they lose their farm? Tom Mullin spoke of his father, Dennis Edward, having speculated in the stock market. Whether or not this was the primary factor, it was not uncommon for families to have a bad crop and for banks to foreclose. Tom's brother, John Mullin, credits one of the Shay cousins, a banker in Taylor County , with having saved many family farms both before and during the Depression by extending credit where no one else was willing to take the risk. Whatever the cause, John Mullin states that Kate told Dennis she was moving to Davenport and he was welcome to come with her and the children if he wanted to (Mullin, J., 2001). 
Vocabulary
	Depression:
	Credit:

	Debt:
	Cost of production:

	War effort:
	New Deal:

	Economic factor:
	Farm reformers:
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Unit 6: Topic Discussion
Lesson #10: The American Dream
Background and Rationale: This lesson concludes the second week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Discussions this week were on individual migrations, conditions aboard famine ships, Famine Irish immigration experiences in Iowa, and the vagaries of farming. During this lesson, students will apply conceptual knowledge of the topics discussed.
Why discuss the American Dream? Another overarching goals of this unit is to prompt students to reflect on the concept of the American Dream. Whether because of famine and starvation or simply in search of a better life, millions of immigrants left the lands of their birth, migrating to America. The ephemeral vision, wafting before their eyes, which pulled them to our shores has been termed the American Dream.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Explore their understanding of the American Dream through a reflective discussion
· Demonstrate understanding of terms through a vocabulary exercise
Teaching strategies:

· Small group discussion (Student driven discussion of the American Dream)
· Vocabulary building (practical exercise) 
Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Introduce discussion topic: the American Dream
Minutes 10 through 15:
Pass out vocabulary exercise/collect journal exercises
Minutes 15 through 20:
Completion of vocabulary exercise
Minutes 20 through 25:
Discussion of vocabulary exercise
Minutes 25 through 30:
Arrangement into small groups
Minutes 30 through 35:
Discussion of the American Dream
Minutes 35 to 40:

Individual groups list concepts developed through discussion
Minutes 40 through 45:
Combining concepts developed by all groups
Minutes 45 through 50:
Conclusion
Evaluation: 

Talk to learn: Reflective Discussion
How will I know this is working?


a) Lively discussion of in small groups/class-wide discussion

b) Students are prepared for/promptly complete the vocabulary exercise
Associated projects: Small group exercise
Readings: excerpts from "Historical Jottings"
Vocabulary Exercise #2
Each answer is worth 2 pts. (2 x 16=32 pts)

	a. New Deal:
	_____  Famine ships where couples met

	b. Depression:
	_____  Social organization and network

	c. Credit:
	_____  Recouping the money spent to make something

	d. Debt:
	_____  Great Depression economic program

	e. Cost of production:
	_____  Formal and informal organizations which provide support

	f. Economic factor:
	_____  Famine ships which experienced pestilence

	g. War effort:
	_____  Persons organized to improve agricultural profitability

	h. Farm reformers:
	_____  Severe decline in productivity and profitability

	i. Love boats:
	_____  Roman Catholicism

	j. Coffin ships:
	_____  Formal organizations developed for mutual economic benefit

	k. Networks:
	_____  The ability to borrow money

	l. The Church:
	_____  Multiple generations moving together

	m. Unions:
	_____  Money owed

	n. Ancient Order of Hibernians:
	_____  Something that causes businesses to prosper or decline

	o. Extended Family:
	_____  National political organization

	p. Democratic Party:
	_____  Everyone doing their part to accomplish a goal


Extra credit (1 pt):
What term did you find most interesting? Why?

Additional Reading: "Memoirs and Historical Jottings"

by Fr. James Bulger, St. Anthony's Church Rectory (1939)

Introduction: The following is an excerpt from Fr. Bulger's original manuscript (pp. 2–4). These few passages illustrate many of the experiences common to rural and urban Famine Irish immigrants and are provided as an additional reading:
Mother's immediate family came to America. Mother was the eldest of six children. She landed in Quebec, Canada, the year 1846 and was about 18 years old. She worked there three years as a domestic, for very low wages. About 1849 she went to New York and worked as a domestic in a Confectionary store, in lower Broadway. She remained with one family about seven years. Late in 1856 she married Thomas Bulger, in St. Peter's Church, Barclay St. N.Y.C. Father and Mother as children were neighbors and later met in New York City. Father's boat made New York City its headquarters.
After arriving in New York City, Mother set-about to have her mother and brothers come from Ireland. Her mother and five children reached New York about 1850. The children found work and learned trades and grew to maturity. . . .
Soon after their marriage, Mother and Father bought a small store in New York City, they were not long in the business when the real owner informed them that they had been cheated and that the man that they had dealt with had but a lease on the place and it was expired. They were the losers. They still had some money left and decided to go west and buy some land. The west was an unknown quantity to them. They had pioneered from Ireland, now a move to a new country to build a home, and own it themselves. No more leases and oustings by the landlord. Mother often related an incident in connection with their settling in Iowa. She went to the bank to draw her savings and while standing in line, a man from behind her asked permission to go ahead of her as he was from the west, a stranger anxious to get his money and find a hotel for the night. She surrendered her place and while waiting in the line she asked him about the west. He was from Iowa and spoke well of Iowa. On returning home they concluded to go to Iowa.
They arrived in Iowa City in April 1857 the railroad extended no further then. After a few days delay in Iowa City, they set out, on foot to find some suitable land for a home. They had neither experience in land or farming, but were determined to have a home of their own. Going by short stages and enquiring they reached the English River Settlement. Here Mother seeing a large wooden cross from a distance, resolved to settle near the little frame church.

This was in early summer of 1857, there was much for pioneers to do on the little farm. Father found work helping Joe Schnoegelen in the timber and making rails to fence his ground. Money was almost unknown in those days, a man got fifty cents a day and took it out in trade. Father split rails for half [of the cut wood], or worked for fifty cents a day in exchange for corn, wheat, potatoes, oats, or any commodity they could use. In time they had some ground broken and could plant corn, potatoes and other vegetables. They were busy working for themselves and were happy, in their own home and were as well-off as their neighbors. They helped each other and depended on each other in interchanging services and commodities and met their problems with courage and helped each other conquer difficulties.
Unit 7: Urbanization
Lesson #11: Urban America
Background and Rationale: This lesson begins the third week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having concluded discussions the previous week on Famine Ships, individual migration, settlement of Iowa, and the nature of farming, the focus of this lesson is on the Famine Irish as the precursors of urban America.

Why study urban Famine Irish? Lawrence J. McCaffrey cites Famine Irish as the precursors of the American ethnic urban experience, setting precedents and patterns of urban life (1991, p.1). Therefore, their history is the history of the urbanization of American.

Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Identify characteristics of urban life
· Examine urban networks
Teaching strategies:

· Vocabulary building (vocabulary terms are defined during the lecture)

· Guided reading
Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials

Minutes 10 through 15:
Lecture: Irish as the precursors of urban America/ Review Irish immigrant networks
Minutes 15 through 20:
Reading #5: Immigrant Irish in urban Davenport
Minutes 20 through 25:
Preparation for presentations
Minutes 25 through 30:
Individual project presentations
Minutes 30 through 35:
Individual project presentations
Minutes 35 to 40:
Individual project presentations
Minutes 40 through 45:
Individual project presentations
Minutes 45 through 50:
Conclusion
Evaluation: 

Reciprocal Teaching: Individual project presentations
Note: As students have created both knowledge and meaning through their project, presentations allow students to teach the class what they have come to understand, fulfilling the intention of the reciprocal teaching technique.

How will I know this is working?


a) Questions and response on urban America

b) Enthusiastic presentations
Associated projects: Presentation of individual projects
Readings: Reading #5
Reading #5: Immigrant Irish in urban Davenport
Life in the Irish community was centered around church, work, and family. Until the 1860s, St. Anthony's had been the only Catholic church in Davenport . However, Ste. Margarite's (later renamed Sacred Heart Cathedral) and Ste. Kunegunda's (later renamed St. Joseph's Church) were also built to serve the ever growing Catholic population of Davenport . The Hibernia Society flourished in Davenport during the Famine immigration period, providing a place to meet other members of the Irish community, social events, and dances. 
And, as immigrant Irish families interacted, they intermarried. Bridgett Cunningham (b. 1850 in Davenport , Iowa ) is first mentioned in the Davenport City Directory (1880) and is listed as a laborer in the employ of Gifford & Rowdy, a laundry service at 116 W. 3rd St. Additionally, Mary Reagan is also listed as a laborer at Gifford & Rowdy in the same volume. It is reasonable to conjecture that Mary Reagan arranged for Thomas Martin Reagan (b. 1857 in Davenport , Iowa ) and Bridget to meet. Whatever the cause, the outcome of these personal interactions was the marriage of Thomas Martin and Bridgett performed by Bishop Cosgrove at Sacred Heart Cathedral in Davenport in 1882. Thomas and Bridget (Cunningham) Reagan lived and died in Davenport , having seven children of which Sarah Catherine Reagan (b. 1894). 
As immigrant streams continued, earlier arrivals began to move up the social ladder. James Cunningham started out as a laborer upon his arrival to Davenport in 1859; however, by 1861 he had become a contractor. Also, note his election as Alderman for the 6th District ("Brigham's," 1861).This demonstrates that the Irish immigrant community was politically active at the time, as James was elected after having resided in Davenport for only two years. 
Subsequent waves of immigrants moved into the jobs and homes which had been previously occupied by earlier immigrants. Dennis Edward and Sarah Catherine (Reagan) Mullin moved to Davenport in 1926 with their four children–Thomas Edward, John Martin, Margaret Mary, and Catherine Rose–arriving with only their clothes and four chickens. Arrangements were made to purchase the Reagan family home at 515 W. 11th Street . Dennis worked as a teamster like his father-in-law, hauling freight to downtown stores and the Rock Island Arsenal, managing to survive to retirement. Upon Dennis' death in 1970, Sarah lived with daughter Kay (Mullin) Daley until her death in 1972. 
Vocabulary
	Social ladder:
	Caricature:

	Bridgett:
	Patrick:

	Americanization:
	Nativism:

	Melting Pot:
	Diversity:
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Lesson #12: River City, USA
Background and Rationale: This is the second lesson of the third week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having learned about characteristics of urban America, the focus of this lesson is on Irish migrants to Davenport, Iowa.

Why? Davenport is out home. Again, this is our history.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Identify characteristics of upward mobility

· Examine the physical geography of Davenport as a metaphor for upward social mobility
· Examine the Nativist use of caricatures
Teaching strategies:
Lecture and exploration through discussion
Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Topic introduction/hand out materials
Minutes 10 through 15:
Lecture: Irish upward mobility
Minutes 15 through 20:
Lecture: Bridgett and Patrick as caricatures of Irish immigrants
Minutes 20 through 25:
Preparation for presentations
Minutes 25 through 30:
Individual project presentations
Minutes 30 through 35:
Individual project presentations
Minutes 35 to 40:
Individual project presentations
Minutes 40 through 45:
Individual project presentations

Minutes 45 through 50:
Conclusion
Evaluation: 

How will I know this is working?


a) Questions and response on Irish caricatures

b) Enthusiastic presentations
Associated projects: Presentation of individual projects
Readings: 

Unit 8: The American Melting Pot
Lesson #13: Americanization and Nativism
Background and Rationale: This lesson is the third lesson of the third week of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. Having learned about the Irish migrant experience in Davenport, Iowa, students learn about the benefits of diversity to our society.

Why? I choose to examine American diversity in juxtaposition to Nativism to provide students with insights on our modern non-homogeneous society.

Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Examine the concept of Americanization
· Examine Nativism against immigrants
· Determine their further learning needs through completion of KWL Strategy Sheet
Teaching strategies:

· KWL (Know; Want; Learn): completion of strategy sheet

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Introduction of KWL Worksheet: Americanization and Nativism
Minutes 10 through 15:
Lecture: Americanization and Nativism
Minutes 15 through 20:
Reading #6: The American Melting Pot
Minutes 20 through 25:
Discussion of Reading #6
Minutes 25 through 30:
Preparation for presentations
Minutes 30 through 35:
Individual project presentations
Minutes 35 to 40:
Individual project presentations
Minutes 40 through 45:
Individual project presentations

Minutes 45 through 50:
Conclusion
Evaluation: 

(KWL) Worksheet: Americanization and Nativism

Note: The KWL Strategy Sheet is intended as a vehicle through which students may assess their learning and is to be completed by the final day of the unit. The reason for selection of this particular unit is to take advantage of an opportunity to stress diversity as a benefit to our society.

How will I know this is working?


a) Enthusiastic discussion on Nativism 

b) Enthusiastic presentations
Associated projects: Presentation of individual projects
Readings: Reading #6
KWL Strategy Sheet: Americanization and Nativism

	K-What I Know
	W-What I Want to Know
	L-What I Learned and
want to Learn

	
	
	

	Categories Of Information I Expect to Use

a.                                            e.
b.                                            f.
c.                                            g.
	


Reading #6: The American Melting Pot 
Thomas Edward Mullin (b. 1916 in Bedford, Taylor County, Iowa) grew up in a predominantly Irish and Black neighborhood adjacent to Goose Hollow in Davenport. He told stories of attending the AME Church in the neighborhood with his Black friends and of taking them with him to St. Anthony's Catholic Church. Tom attended grammar school at St. Anthony's and graduated from St. Ambrose Academy in the 1934. Having suffered from near-sightedness his whole life, Tom memorized the eye chart to enlist in the Navy during WWII. He served with a marked lack of distinction with the 45th Seabees in Alaska and Hawaii until 1946. Of note, Tom never knew a single day of unemployment in his life. The day after he returned home from the war, he awoke early and reported to the loading dock at the Quad-City Times for work. He continued to work until suffering an accidental fall at age seventy-nine. Tom is perhaps best know as having been a realtor for Frederick's Company and then Mel Foster. 
Marion Emma Stamer (b. 1915 in Davenport, Iowa) is the daughter of Wilhelm Fritz Stamer and Dorothea Wiese. Wilhelm (b. 1884 in Kiel, Schleswig-Holstein, Germany) migrated by himself to Davenport , Iowa , arriving at Ellis Island, New York, in 1907. Wilhelm is noted as an exception to the previous histories, as he migrated to America for economic opportunity instead of fleeing war or starvation. Dora Wiese (b. 1879 in Davenport, Iowa) was the descendant of the Wiese-Arp family of the Duchy of Schleswig-Holstein (now Germany ). These ethnic German immigrants came to America beginning in 1858 prior to German unification in 1871. The Wiese-Arp family were highly successful farmers, living in Eldridge, Probstei, and Bettendorf, Iowa . 
Tom was known to be an exceptionally outgoing person. The fact that he met Marion is not amazing; however, the fact that Marion 's mother, Dora, allowed Marion to date a "black" Irishman like Tom is amazing. Tom married Marion in 1944 during WWII. They reared five children–three of whom now live in Davenport, Iowa; one of whom lives in Gadsden, Alabama; and one of whom lives in Fairfax County, Virginia .

Vocabulary
	"black" Irish:
	AME Church:

	Ellis Island:
	Duchy of Schleswig-Holstein:
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Unit 9: Conclusion
Lesson #14: Essay
Background and Rationale: This lesson is first part of a two-part conclusion of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. This lesson is designed as a Capstone.

Why? Assessment of knowledge gained provides necessary feedback to ensure learning.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Complete one of three essays on immigration

Teaching strategies:

· Writing to Learn: completion of an essay

Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Introduction of the essay/hand out materials

Minutes 10 through 15:
Essay Examination/check progress
Minutes 15 through 20:
Essay Examination/check progress
Minutes 20 through 25:
Completion of essay
Minutes 25 through 30:
Preparation for presentations
Minutes 30 through 35:
Individual project presentations
Minutes 35 to 40:
Individual project presentations
Minutes 40 through 45:
Individual project presentations

Minutes 45 through 50:
Conclusion
Evaluation: 

Writing to Learn: Immigration essay

How will I know this is working?


a) Prompt completion of essay 

b) Enthusiastic presentations
Associated projects: Essay; presentation of individual projects
Readings: 
Immigration Essay
Instructions: Complete one of the following three essays. Write in complete sentences; include vocabulary words; and compose complete thoughts. Your essay should be approximately one page long, consisting of no more that three paragraphs–thesis, evidences, conclusion.

Essay #1: Describe your family's migration experience.

Essay#2: Describe the Mullin-Reagan family migration experience.

Essay #3: Describe the African-American internal migration experience.
-African-Americans peopled the largest internal migration in history.
-10 million African-Americans migrated over a period of 70 years. Why?
-Hint: Would you move to improve your lot in life?



Lesson #15: What I Have Learned
Background and Rationale: This lesson is last part of a two-part conclusion of a unit which examines coerced Irish migration to Iowa for a grade 10-12 advanced placement, American Studies class. This lesson is designed as a Capstone.

Why? Assessment of knowledge gained provides necessary feedback to ensure learning.
Objectives and Procedures: (50 minute class period)

Given the following activities, the students will:

· Discuss their individual learning process
· Complete an exit assessment

· Complete a vocabulary exercise

Teaching strategies:

· Talking to Learn: discussion
Sequence of Events:

Minutes 1 through 5:
Administrative functions (attendance)

Minutes 5 through 10:
Introduction of the essay/hand out materials

Minutes 10 through 15:
Completion of vocabulary exercise
Minutes 15 through 20:
Discussion of vocabulary exercise/hand in KWL Worksheets
Minutes 20 through 25:
Discussion: What I have learned/completion of exit assessment
Minutes 25 through 30:
Preparation for presentations
Minutes 30 through 35:
Individual project presentations
Minutes 35 to 40:
Individual project presentations
Minutes 40 through 45:
Individual project presentations

Minutes 45 through 50:
Conclusion
Evaluation: 

Talking to Learn: Discussion on the learning process
How will I know this is working?


a) Prompt completion of the vocabulary exercise

b) Enthusiastic presentations
Associated projects: Vocabulary exercise; presentation of individual projects
Readings: 
Vocabulary Exercise #3
Each answer is worth 3 pts. (3 x 11=33 pts)

	a. Social ladder:
	_____  A depiction which overly stresses one particular characteristic

	b. Americanization:
	_____  Homogeneous society

	c. Melting Pot:
	_____  The northern provinces of modern-day Germany

	d. Diversity:
	_____  Appreciation for ethnicity

	e. Caricature:
	_____  A change in cultural practices

	f. Bridgett:
	_____  Depiction of an Irish laborer

	g. Patrick:
	_____  Depiction of an Irish domestic

	h. Nativism:
	_____  _____  A metaphor for social success

	i. Duchy of Schleswig-Holstein:
	_____  _____  An African-American institution

	j. Ellis Island:
	_____  Discourage immigration

	k. AME Church:
	_____  Immigration port of New York


Exit Knowledge Assessment
1.
Why did migrants come to America?
a.
economic reasons
b.
they were forced to
c.
they followed friends and family
d.
all of the above

2.
When did the majority of migrants come to America?
a.
Colonial Period
b.
Pre Civil War
c.
Post Civil War
d.
Modern Era

3.
Which ethnic group comprises the largest immigrant population in Iowa?
a.
Germans
b.
Irish
c.
Italians
d.
African-Americans

4.
The majority of persons who migrated from Ireland to America before 1850 were
a.
Protestant
b.
Catholic
c.
wealthy farmers
d.
poor tenet farmers

5.
The Great Famine in Ireland occurred in the 
a.
1830s
b.
1840s
c.
1860s
d.
1870s

6.
The Great Famine was caused by
a.
Government regulations
b.
a natural disaster
c.
poor farming practices
d.
all of the above

7.
____________ Irish died and a similar number of Irish migrated because of the Great Famine, mostly to America.
a.
250,000
b.
500,000
c.
1,000,000
d.
1,500,000
8.
What did you learn about your family's migration experience?

9.
In your opinion, what contributions have immigrants made to the development of America?
10.
Did this unit improve your knowledge of American History and the immigrant experience? Why or why not?
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